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Child’s Choice
Child initiated learning
The child chooses where
he wants to play and what
he wants to play with.

Stage
Il

Adult’s input
Adult initiated learning
The adult creates an
activity or challenge to
initiate a response from
the children .
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e setting.
here Ln
Lated , to

Adults’ choice
Adult directed learning
The adult sets up a task
and asks the children to

complete it.




A spectrum of teaching
and learning

3-4 years
A mixture of mostly child
initiated , some adult
initiated and some adult -
directed learning is
appropriate

4-5 years
Adult initiated learning
and guided learning
become an important
feature of the school day
alongside time to apply
and initiate their own
learning

Loving to Learn

5-6 years
Moving towards more
adult directed learning
but ensuring children
have plenty of
opportunity to have input
into the direction their
learning takes and to take
ownership of the
activities they do.
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see some dots very
they will be hidden.

Isper to tell your partner:

here are 3 pictures.
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GRAB, COUNT AND COMPARE

Children nee
numbers a
boxes and
would th
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Zero guess how many ...?
number estimate

one, two, three ... to twenty and nearly

beyond close to

teens numbers, eleven, twelve ... about the same as
twenty just over, just under
none too many, too few enough, not
how many ...? enough

count, count (up) to, count on (from,

to),

count back (from, to)

count in ones, twos, fives, tens

is the same as

more, less

odd, even

few

pattern

pair
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Addition and Subtraction Place Value

add, more, and make, sum, total digit the same number as, as many as
altogether double one more, two more, larger, bigger, greater fewer,
more ... ten more how many more to  smaller, less fewest, smallest, least
make ...? how many more is ... than most, biggest, largest, greatest one
...2 how much more is ...? take away more, ten more one less, ten less
how many are left/left over? how compare order size first, second,

many have gone? one less, two less,  third... twentieth last, last but one
ten less ... how many fewer is ... than  before, after next between
...2 how much less is ...?
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Observing children's play ts the only
accurate way for practitioners to
assess development across all areas of
Learning and for thew able to gauge

the right Levels of interaction a
support that will enhance and extend
the learning experience.




An Enabline) Environment

That is why the enabling environment Ls so
Lbmportant Tor development and Learning. A
truly enabling environment provides
stimulation and the positive relationships that
support children to feel safe enough to explore
and extend Learning.
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Ensuring opportunities for
Mathematies tn every area
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The Home Corner

Mathematical Oppor

giving objects f and amounts,
showing whi and “a lot” to

describe am have more and
taking some
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outdoor Maths Oppor’cumtbes
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